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Professional Journey 
 

This account describes my professional journey since being awarded FHEA in 2010. In 2011 I 

began teaching on the PGCert at LSE in recognition of my expertise in learning technology 

and digital literacies (K1; K4). I was also appointed to teach a distance learning module at 

Aberystwyth University from 2012-2014, which gave me experience of teaching online, 

updating the learning resources and assessing undergraduate and postgraduate student 

work (A2; A3; V2).  

From 2011-2012 I managed a Jisc / HEA-funded project where librarians and educational 

developers collaborated to map digital and information literacy capabilities to the UK 

Professional Standards Framework (V3; V4). The project then shared 40 digital and 

information literacy teaching resources as open educational resources with the HE 

community (V2). In 2012 I received a scholarship to attend a SEDA summer school where I 

developed a strategy to embed digital and information literacies into the curriculum (A5; 

K2). Working with LSE Library I created a framework for Digital and Information Literacies 

and this supported new teaching opportunities in academic departments (A2: A4), for 

example in the Department of Statistics I developed three new workshops as part of an 

undergraduate module.  

In 2013 I won funding from Jisc / HEA for a project to create a staff / student partnership to 

develop undergraduate students’ digital literacies (A4; A5). Student Ambassadors for Digital 

Literacies (SADL) enabled me to develop my leadership skills, managing teachers from 

across professional services. I devised the programme of workshops, ran workshops for staff 
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and students and supported over 100 undergraduate students who acted as peer mentors.  

SADL was highlighted as a case study of good practice by Jisc (2016) (A5). 

In 2011 I received a Fellowship at the University of Cambridge in the Centre for Applied 

Research in Educational Technologies (CARET). I undertook practitioner research to develop 

an information literacy curriculum for undergraduate support (A5; V3). This led to numerous 

publications including a book (Secker and Coonan, 2013), conference presentations and 

workshops around the UK and Ireland. Between 2011 and 2015 I ran over 20 staff 

development workshops to help institutions use the framework in different contexts (V1). It 

has been widely cited, influencing international organisations such as the American Library 

Association (ACRL, 2015) and underpins information literacy teaching at several UK 

universities including my own.  

In 2015 I was seconded to the University of London’s International Programme (UoLIP) to 

develop an online course (‘Teaching in the Digital Age’), to support teachers in four 

international centres. I planned and delivered this course (A1: A2; K4) including 

complementary face-to-face workshops for over 30 lecturers in Singapore and Malaysia in 

January 2015. Over 40 international teachers completed the programme, which is openly 

licensed and available on a blog (See: 

https://wordpress.com/view/tda23things.wordpress.com). Feedback collected via a staff 

survey (K5), was highly positive and it developed teachers’ digital literacy skills and created 

an online community of practice (Lave and Wenger, 1991).  

In 2017 I was appointed Senior Lecturer in Educational Development at City, University of 

London.  I am Deputy Programme Manager for the Masters in Academic Practice (MAAP) 

accredited by the HEA and NMC and module leader for the modules focusing on educational 
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technologies. Working as part of the Academic Team I took the lead reshaping the 

technology strand of the programme through curriculum review, peer review and staff 

mentoring. 

I have academic liaison responsibility for the School of Arts and Social Sciences. I meet staff 

to support their teaching, run bespoke workshops and mentor them to obtain Fellowship of 

the HEA. I have a number of committee roles within my School and I also sit on the 

University’s Programme Approval Committee (K6) where I review and approve new 

programme specifications. This enables me to shape learning, teaching and assessment 

methods at an institutional level.  

I undertake research, publish widely to share good practice and regularly present at national 

and international conferences. I maintain strong links with the community in the 

educational technology and library fields. My research interest in games and learning, based 

on developing several educational games has led to a worldwide interest in my work.  

I completed the Research Supervision course and supervise masters students’ dissertations. 

I act as a PhD examiner, both internal and external, completing 9 PhD vivas since 2015. I was 

external examiner for UCL’s Department of Information Studies from 2016-2019 and an 

Honorary lecturer at Aberystwyth University from 2010-2015. I chair the CILIP Information 

Literacy Group, sit on the UUK Copyright Negotiation and Advisory Committee and the 

government’s Copyright Advisory Panel representing higher education.  

750 words 
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Reflective Account 
I support, role model and mentor colleagues to improve their teaching practice in a number 

of ways. I’ve seen my approach to teaching in relation to digital literacies have an impact 

nationally. I regard myself as an open practitioner choosing to license my teaching materials 

where possible under open licences so others can use and build upon them. I support and 

mentor colleagues at my own institution to understand the challenges and opportunities 

offered by educational technologies. (A5; K4; V4) 

Case Study 1 focuses on my role at City, leading the technology-enabled pathway on the 

PGCert /PGDip which is taken primarily by academic staff. I lead two modules which enable 

staff to reflect on their pedagogical practices and use technology to enhance learning.  (K1; 

K2 K4).  

Case Study 2 focuses on games-based learning, which led me to establish a playful practice 

special interest group at City to support staff. I have also developed educational resources 

used nationally and internationally and co-founded a conference (A1; A2; V2, V4).  

• Supporting Digital Literacies 
 

I developed an interest in digital and related literacies early in my career when I noticed 

academic staff struggling to use technology effectively in their teaching and research. 

Consequently, I established a Digital Literacy workshop programme at LSE to support staff, 

running workshops from 2002 until 2017 on topics such as using social media tools for 

teaching, literature searching and keeping up to date, as well as various aspects of copyright 

education (K1; K4; V2). I had an impact on student learning from 2013-2016 managing the 

Student Ambassadors for Digital Literacy project, which was funded initially by Jisc and the 

HEA. It was a staff-student partnership to develop the digital literacy skills of undergraduate 
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students. As the Project Manager I devised a series of workshops and staff development 

events that over 100 students participated in. (K3) It was recognised as a case study of good 

practice by Jisc and in evaluation, students praised the programme for developing their digital 

literacy and employability skills. (Secker, 2017).  

 

I created a new module as part of the MAAP at City in 2018: EDM122 Digital Literacies and 

Open Practice, which considers two important issues closely related to technology-enabled 

practice. I was influenced by Weller’s (2011) concept of Digital Scholarship and by White and 

Le Cornu (2011) who discussed the myth of the ‘digital native’ (A5). The module allows staff 

to critically explore digital literacy and the concept of ‘open practice’ more deeply than is 

possible in the core technology module. Staff for example sometimes asssume that using 

technology will immediately make their teaching more ‘engaging’ or that their students are 

all ‘tech-savvy’ in contrast to their own abilities (K3). Through EDM122 they can explore these 

issues in greater detail and are encouraged to critique them in relation to their own teaching 

practices (V1).  

 

The EDM122 module was welcomed as a valuable new addition to the MAAP by the external 

examiners (K6) and launched in October 2018. I designed the module from scratch, including 

writing the module specification and devising the teaching and assessments (A1; A2; A3; K6). 

I piloted aspects of the course during a visiting lecturer role at the University de la Republica, 

in Montevideo, Uruguay in August 2018 and obtained feedback from this cohort (V2; V4 K5). 

I have also liaised with colleagues at the Open University, when devising the structure of the 

course, given their speciality in both digital literacies and open practice. (Reedy and Parker, 

2018). I designed the course to respect individual learners – they can choose to focus on either 
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open practice or digital literacy in their assessments. I also explored how digital literacies 

support accessibility and inclusive teaching (V2). I used constructive alignment (Biggs and 

Tang, 2011) when planning this new module to devise the learning outcomes, activities and 

an innovative assessment, which involves staff making a video about digital literacy or open 

practice and to reflect on this. Feedback via the module evaluation is highly positive with one 

commenting: “[the Lecturer’s] experience and enthusiasm for the topic made the module very 

valuable for my professional development”. The reflective assignment indicates that staff 

benefit from making a video as it develops their own digital literacy. It has also led several 

participants to consider introducing a similar assessment in their own modules. (K2; K4; A3). 

 

I also support staff digital literacies by co-facilitating the monthly City blog writing group with 

a colleague from Educational Technology. This is a supportive environment where staff are 

able to write, getting technical support with WordPress and share ideas with colleagues as 

part of a community of practice (A4; K4). I often incorporate reflective writing exercises into 

the sessions and a growing number of City bloggers are attending. Throughout, I use my 

research on aspects of digital literacy to inform my teaching (A5; V3).  

 
• Educational Development at City 

 
As the Educational Development lead for the School of Arts and Social Sciences I provide 

mentoring and guidance to colleagues on teaching and learning issues at City. I attend the 

University Programme Approval Committee (UPAC) stage 2, evaluating new programme 

specifications and giving feedback on the approaches to teaching, learning and assessment. I 

provide advice on module and programme developments and assist academic departments 

with Periodic Reviews of programmes (K6). In December 2018 I led an away day activity for 
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Economics which explored using Meyer and Land’s (2005) Threshold Concepts to restructure 

their programme. I contributed to an assessment review and ran student focus groups with 

undergraduates to allow Economics lecturers to improve the induction programme for first 

years (K3; V3). In 2018 I supported the Department of Journalism to create an undergraduate 

‘digital ambassador’ scheme inspired by the SADL project I led at LSE. My educational 

development activities allow me to use my experience to influence the institution’s teaching 

and learning strategy, and most recently I worked with the Director of HR and 

Communications team to draft a university-wide social media policy. 

In July 2019 I ran a staff development workshop at the Learning at City conference on 

embedding academic and digital literacy into the curriculum. Over 20 members of staff 

attended and I am now mentoring two Radiography lecturers to review and refresh their 

programme. I am currently mentoring 10 members of staff working towards Fellowship of the 

HEA (A5). I have regular meetings, emails and phone calls with my mentees and provide 

individual feedback on their draft applications (V1). I also undertake peer observations for 

colleagues, particularly those experiencing difficulties in their teaching. This involves meeting 

staff on a one-to-one basis to discuss aspects of teaching they would like feedback on and 

meeting them subsequently to provide support and guidance on improve their practice (K5; 

V1).   

I supervise masters students working on dissertations. I adopt a mentoring role to dissertation 

support, helping my students to develop as independent researchers through written and 

oral feedback on their work and one to one meetings (A4; K3). I act as examiner for PhD 

candidates, as both internal and external examiners, completing 9 PhD vivas since 2015. In 

June 2018 I was external reviwer for an internal review of Dublin Institute of Technology’s 
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Learning, Teaching and Technology Centre. I provided peer feedback on their teaching 

programmes and activities which helped me to understand and learn from practices 

elsewhere. (K6; V4). 

• Leadership, management and organisational roles within the HE context both in their 
institution and beyond 

 
I have been the chair of a national special interest group (The CILIP Information Literacy 

Group) since 2015. Many of the 1400 members are teaching librarians who develop 

information literacy teaching programmes (V4). As Chair I provide leadership and guidance to 

the community, respond to government consultations on digital literacy and speak at national 

and international events.  I recently ran two workshops at national conferences with 

representatives from SEDA and ALDinHE to help promote a shared understanding of 

associated learning literacies (V4) and the groups are in the process of signing a memorandum 

of understanding to foster collaboration.   

I have also run a variety of workshops often on teaching practices, for example in the last year 

I facilitated two sessions for newly qualified librarians to develop their teaching skills. I 

regularly give guest lectures to masters students in information studies, covering topics 

related to information and digital literacy, lesson planning and creative approaches to 

teaching. In recognition of my contribution to the information literacy field I was awarded the 

Information Literacy Award in 2014 and in September 2015 I was awarded an honorary 

Fellowship of the Chartered Institute of Library and Information Professionals. 

I am a member of the UK Intellectual Property Office’s Copyright Advisory Panel, and one of 

only two representatives from higher education. I advise the panel about the impact of 

copyright and intellectual property matters on university teaching. Since 2008 I have been a 
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member of the Universities UUK / Guild HE Copyright Negotiation and Advisory Committee 

which provides advice to university Vice-Chancellors on copyright matters related to teaching, 

learning and research. The group negotiates licences for the higher education sector and I 

help to ensure the needs of teachers in higher education are considered. 

• Open Practices 

My teaching is influenced by my background in copyright and a desire to share my scholarship 

openly to support other teachers and learners (V2). Creating the module EDM122 is a 

reflection of my open educational praxis (Cronin, 2017).  In addition, using Moodle I have 

created a course blog, to enable participation in the module from outside of City. I also made 

the module webinar series openly available and people from outside the institution have 

regularly joined the webinars (K4; V2). Blog stats show people from the UK, US, Sweden, 

Canada and beyond have engaged with the module. Presenting about this module at the 

OER19 conference in April 2019 led to interest from the open education community including 

an Australian educational developer who asked to see the full module specification 

documents.  

To share my knowledge on open practice and copyright more widely, all my copyright 

education resources are openly licensed. This is discussed in Case Study 2 which details more 

about how the resources been used by teachers throughout the world (V2; V4).  

In conclusion 
I have continued to develop as a teacher since gaining FHEA in 2010 and now lead, mentor 

and coordinate colleagues. I started to play an active role in the educational development 

community, presenting at the SEDA conference in November 2019 and at INTED in March 

2020. I continue to play an important role in the educational technology and digital literacies 



 

 

11 

field and participate in numerous institutional, national and international communities of 

practice to continue learning.  

Case Study 1:  Leading the technology enhanced pathway on the PGCert in Academic 
Practice at City, University of London 
  
This case study focuses on my role leading the technology enhanced learning pathway 

through our PGCert / PGDip at City in Academic Practice.  

I was appointed Senior Lecturer in Educational Development in April 2017 and became 

module leader for the two modules (EDM116 Technology-enabled Academic Practice and 

EDM107 ICT in Higher Education). I have worked in the educational technology field since 

2002 and planned, designed and led workshops focusing on educational technologies on the 

PGCert at LSE. On joining City I spent from April – August 2017 understanding how educational 

technologies were currently taught across the MAAP. I became module leader for EDM116 in 

January 2018 and have been amending the module since then.  I will focus on the changes I 

made, explaining why I made them and the impact that they have had on staff at City. 

Module evaluation scores prior to 2017 indicated EDM116 was highly regarded but I observed 

a number of issues including:  

• a relatively small cohort completing the module (12 students in 2017-18), despite the 

growing interest in educational technologies.  

• A perception in module evaluation that EDM116 was a more challenging route 

through the PGCert and required a greater time commitment (the module is 30 credit 

whereas most MAAP modules are 15 credit) and has a more complex 5-part 

assessment structure. 
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• A sense that aspects of the module were outdated, including the reading list and the 

technologies that were used in some of the assessments.  

• A view from the Educational Technology team that they were ‘parachuted’ into the 

module when students ran into support issues with their final project, rather than 

being involved more closely in the module from the outset.  

• Some challenges supporting the external cohort on the module who were not always 

able to use the same tools available to City academic staff when tackling their final 

project.  

To refresh these modules I also drew on my own subject knowledge, my experience and the 

educational technology community as a member of the Association for Learning Technology 

(K1; A5; V3). I also drew on the expertise of colleagues in the LEaD Academic Team and in the 

Educational Technology team. Refreshing this module has made the entire programme more 

effective and has had some clear benefits to academic teaching staff (A1; A2; K2). My work 

also supports the institutional strategy (City, 2021) which recognises that innovative 

approaches to teaching and learning have a positive impact on student learning and staff are 

encouraged to use educational technologies. The refresh has also led to a closer working 

relationship between the Academic and Educational Technology team, who are now more 

closely involved in planning and delivering the MAAP. As a consequence of the changes, 

demand to undertake EDM116 has grown and student numbers have increased from 12 in 

2017 to 26 in 2019 (the January 2020 module is now full with a waiting list). 

There were some significant challenges to redesigning EDM116 but given its increasing 

importance I was keen to use my own experience to improve it. The module is taught in a 
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blended learning format with three face-to-face teaching days and a series of online 

activities that take place from January through to September. This structure is atypical when 

compared to other MAAP modules, but it was designed to give students the experience of 

studying online and using technologies such as discussion forums, webinars, blogs and more 

advanced Moodle activities. The main assessment (worth 50%) on EDM116 is a project to 

implement an educational technology and reflect on its impact. It was important to me to 

retain these aspects of the module so that I could continue to role model pedagogically 

appropriate ways of using technology.  

 

The module was generally well regarded by staff but there was potential duplication, given 

other MAAP modules now use technologies such as online discussions and polling software. 

Many staff have already studied online so many of the technologies were familiar to them. I 

wanted to capitalise on staff having existing experience to allow them to share their current 

practices and experiences, and potentially go deeper into the pedagogical rationale for using 

technologies. I therefore conceived of EDM116 as a ‘Community of Practice’ (Lave and 

Wenger, 1991) which is an approach I have used in other aspects of my teaching (A4). 

Consequently, I introduced many opportunities both online and in the classroom where staff 

share ideas and experience. 

EDM116 had been designed to model good practice in online learning, drawing heavily on the 

approaches of experts such as Salmon (2013). Consequently, tasks such as posting to the 

discussion forum were part of summative assessment. I recognised from module evaluation 

that there were too many online tasks. In addition, the module was front-loaded with two 

days of the teaching in January and one in May. This made it hard to motivate staff as the 
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course progressed.  In response to feedback I have shortened the duration of the course from 

8 to 6 months, reduced the number of webinars from 5 to 3 and extended the teaching days 

from 3 to 4 days which means student / staff contact time remains the same (K5; V2). 

EDM116 is accredited by both the HEA and NMC and so making significant changes to the 

module requires reaccreditation by both organisations. Therefore, it has been a particular 

challenge to revise the module, while retaining the same broad structure and assessments. I 

have amended teaching activities and updated the reading list. I also ensured the module 

assessment dates do not clash with other MAAP modules. I worked closely with the 

Educational Technology team who support students when they worked on their final project. 

The team now have more input into the design of projects which means staff are creating 

projects with more realistic goals and a clear pedagogic rationale. Educational Technologists 

now discuss projects with students on the first teaching day. Not only does this strengthen 

the idea of the Community of Practice (A4; A5), it means that after completing EDM116 staff 

have built strong links with Educational Technologists in their schools. I also provided 

examples of previous projects so that staff are aware that less technical projects that improve 

teaching and learning are equally valid. Over the past two years I have seen clear 

improvements and in 2018-19 student feedback on the module averaged at 4.5 / 5. A 

comment from a member of staff on the best feature of the module was: 

“The support provided by the tutor and the tech team. Meeting colleagues from other 

disciplines and lively debate with peers” 

Examples of projects that staff have undertaken as part of EDM116, that continue to shape 

their own teaching practices include: 
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• An optometry lecturer who introduced Poll Everywhere into his teaching as a way of 

supporting peer learning amongst students; 

• An engineering lecturer who developed a social bookmarking activity for final year 

students to share online resources for their project based on his experience of using 

this tool on EDM116; 

• A health educator working in a clinical setting who developed an online community 

of practice for CPD using a closed social network for her cohort of trainee clinicians 

to enable them to undertake online problem-based learning.  

I continue to use my experience and knowledge of educational technologies but also work 

with colleagues and external experts to ensure both these modules reflect good practice, are 

up to date and relevant to the needs of staff teaching at City. I draw on pedagogical research 

to inform my approach to online teaching, using ‘constructive alignment’ (Biggs and Tang, 

2011) Laurillard’s Conversational Framework (Laurillard, 2001) and approaches to planning 

teaching such as the ABC Learning Design framework (UCL, 2020) after attending a workshop 

at the SEDA conference in 2019 (A5; V3).  

Recently I mapped how educational technologies are used across the MAAP. This helped me 

consider what additional knowledge, skills and values need to be part of the technology 

enabled programme. While the dedicated route through the PGCert is advantageous as it 

allows greater specialisation, I believe that technology needs to be viewed as part of a suite 

of teaching tools and not something seperate. My continued involvement in educational 

technology networks, as well as joining educational development networks such as SEDA, 

means I believe that we have a programme that enable staff to make informed choices about 
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their use of technology in their teaching (A5; K4; V3). However, as Deputy Programme 

Manager I continue to review my approach to teaching this and the need for a dedicated 

technology route in our programme.   
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Case Study 2: Games based learning and supporting creative approaches to learning 
at City and beyond 
 

My interest in games-based learning began in 2014 when I co-developed workshops and 

teaching materials to update the higher education community on recent changes to copyright 

law (A1; A2; K1; V4). Staff needed to understand these changes in the law, particularly as 

there were new educational exceptions related to teaching (K1; K6). I was inspired by others 

using games for learning in higher education (Walsh, 2014; Moseley & Whitton, 2013). I found 

it challenging to teach copyright in an engaging way to academic staff, partly because of the 

complexity of the law, but also because staff tended to approach it as a set of rules that 

needed to be followed (K3) rather than a balancing of competing risks. I made my teaching 

active by using quizzes and problem-based learning (A4; K2) but the teaching was often largely 

lecture-based and engagement levels were poor. I was therefore keen to try a new approach 

to teaching this subject and began using games-based learning with a colleague at the 

University of Kent.  

Our idea involved putting the key learning onto cards rather than deliver this via a lecture. 

We discussed games such as ‘Top Trumps’ which had analogies to how staff might make 

decisions related to copyright. I wanted to include real scenarios where cards had to be 

‘played’ to indicate decisions (K2; V2) and were judged according to risk. Eventually through 

much discussion and experimentation we developed a resource called Copyright the Card 

Game (see https://copyrightliteracy.org/resources/copyright-the-card-game/) which is an 

educational game played in teams of 6-60 people (Morrison, 2015) (A1; K2; V2).  

The game was launched in 2015 and after the first workshop I ran in Coventry for 

approximately 30 people I observed increased levels of engagement (K2; V2). The game 
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transformed my approach to teaching with more people attending my workshops from Spring 

2015-March 2017, than had ever attended copyright training in the past 10 years. Feedback 

was positive and staff said they learnt how to apply copyright law to their own practice (K5; 

V3). Since 2015 I have run over 40 sessions for academic staff, e-learning teams and librarians, 

who need to understand copyright to advise others. Feedback has been consistently highly 

positive, for example: 

"[The] best session on copyright I have ever attended. Great game format make me think 

about the issues" 

“Very informative, in small chunks of information and mixed with group interaction. I learned 

a lot in the two hours and consolidated some previous knowledge also.” 

“ The cards were very well done, the activity was clear which made it a lot more fun.” 

We decided to share the game as an open educational resource, partly as a way of highlighting 

how copyright and licenses work and to encourage others to use it in their teaching (V4). The 

slides and game resources were initially available in the learning repository Jorum and 

downloaded over 2000 times (V2). The current website statistics shows interest in the game 

continues to grow with 1951 hits on the website in 2016, over 3000 hits in 2017 and 2018 and 

over 3500 hits in 2019.  

Since its launch we revised the game twice, reflecting on the experiences of teaching and 

using feedback from learners and other teachers (K2; K5). The game has been used across the 

UK higher education sector by other teachers, with the most recent edition launched in May 

2019 at the Creative Commons Summit in Lisbon. It has also been translated and adapted in 

several countries including Canada, Australia and New Zealand (V2). The Canadian team who 
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produced two adaptations of the game have written several blog posts (See Kohn, 2018; 

Brunet & Truchon, 2019) on their experiences and said: 

“Many thanks for Jane and Chris for designing the game so well in the first place, releasing it 

under a Creative Commons licence and supporting us and answering our questions along the 

way.” 

Meanwhile Greg Walters a Learning Technologist at the University of Glasgow created a 

digital adaptation of the game in 2017 and regularly contributes updates to our blog (Walters, 

2019; Walters, 2017). He provided this feedback: 

“Chris and Jane have used their excellent Copyright the Card Game and newly released ‘The 

Publishing Trap’ to teach copyright literacy to face-to-face participants across the HE and 

library sectors. Both have been well received and highlight that game based learning can be 

fun, engaging and can generate conversation between participants.” 

The game is played in teams with points awarded and an overall winner. It uses peer support 

and an element of competition to motivate learners (K2; K3). My experiences of working on 

this game and seeing the benefit to learners inspired me to start to research further the value 

of games in learning (A5; V3). I undertook phenomenographic research into librarians’ 

experiences of copyright (Morrison and Secker, 2017) which suggested copyright could 

provoke anxiety, annoyance and frustration. The emotional responses led to my interest in 

games growing to help counter these feelings. Moseley and Whitton, (2013) discuss how 

games create a ‘Magic Circle’ which help when teaching challenging subjects. While I initially 

thought that games make dry subjects more engaging, through my research I started to see 

that creating a team-based game was highly powerful as a way of learning about a challenging 

and complex subject. (K2; V3) 
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Games also provided me with another opportunity to connect with a community of practice 

(A4); the ALT Special Interest Group in games-based learning provided a valuable sounding 

board for new ideas (A5). Inspired by the success of the card game, my colleague and I decided 

to develop a board game to teach early career researchers about their publication choices 

and the benefits of open access. We created The Publishing Trap from 2016-17, releasing it 

in celebration of Open Access week in October 2017. Again, this game is openly licensed and 

has been downloaded and played around the UK and elsewhere in the world. There have 

been over 8000 hits on the website since 2017 and a German and Lithuanian version of the 

game have been produced which are used to teach others. I devised the instructions for 

teachers (or game facilitators) and have run numerous ‘train the trainer’ sessions for staff at 

other UK universities and at conference overseas (V3; V4).  

Feedback on the value of the Publishing Trap game has been collected from people around 

the world on our blog (https://copyrightliteracy.org/?s=publishing+trap). For example, 

Katrine Sundsbo at the University of Essex said:  

We highly recommend the Publishing Trap. It is a game you can play with librarians, 

researchers and/or PhD students and we are looking forward to using it as a learning resource 

in the future! 

In both games I have provided educational input, writing clear learning outcomes but also 

focusing on the skills players would learn (A1; K3; V1). I ensured that they can be used by 

others by responding to email queries, having discussions with people who plan to use the 

game and setting up an international online community of practice (V2; V4). I collect feedback 

using an evaluation form about the games from people who have played them or taught using 
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it (A2; K2; K5). This feedback has been used in the redesign work that is still underway to 

produce version 2 of The Publishing Trap game.  

My interest in games-based learning has had an impact on other staff at City. My approach 

has encouraged staff taking the MA in Academic Practice to consider using games or play in 

their teaching and to even create their own games.  For example, my colleagues have now 

introduced more playful approaches to learning in our core module, including a Lego building 

exercise and a card game. These creative approaches to teaching inspire different types of 

learners and are in my view more inclusive (V1; V2). Inspired by Copyright the Card Game, I 

devised a series of cards to help teach staff about different learning theories. Learning Theory 

can be challenging to teach and as a team we have now created sets of cards on different 

teaching methods, learning spaces and assessment types. My colleagues have adapted and 

revised these in recent months and continue to use them in teaching. Several staff who have 

taken our modules have been inspired to use games in their teaching following attending 

these sessions.  

Both my games have been ‘play-tested’ at the Association for Learning Technology’s Special 

Interest Group on playful learning and I therefore suggested that we invite the co-chair of this 

group, Alex Moseley, to run a games design workshop at a LEaD staff away day in June 2018. 

This event received highly positive feedback and has generated greater interest in games and 

learning in the department (V2; V4). I regularly present my work on ‘playful approaches to 

learning’ at national and international conference to share this practice with others (A5; V3). 

Most recently in October 2019 I ran a ‘games jam’ at the Mozilla Festival with a colleague 

from the Educational Technology team. This workshop was a session on how to create your 

own games and we plan to run this as part of the staff development programme in 2020. (A5) 
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In July 2019 I ran a Teaching and Learning Forum with the Director of LEaD on playful learning 

which over 20 staff from across City University attended. We have set up an internal special 

interest group for creative / playful / games-based learning to support other staff interested 

in these approaches and encourage them to share good practice (A4; V2). The first meeting 

was in November 2019 and staff from across the Schools at City attended. Finally, my interest 

in this topic led me to establish an international games-based learning conference focusing 

on copyright education. The Icepops conference will be held for the third year running in 

Cardiff in July 2020 and over 70 delegates have attended this conference annually from the 

UK and across the world in 2019 and 2018 (A5; V3; V4).  Last month I was delighted to receive 

an invitation to keynote the Playful Learning conference being held in Leicester in July 2020, 

which recognises the contribution I have made to this field.  

(4892 words) 
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Mapping against requirements for Descriptor 3 from the UKPSF (2011) 
Name: Jane Secker  I Successful engagement across all five 

Areas of Activity 

II Appropriate 
knowledge and 
understanding 

across all 
aspects of Core 

Knowledge 

III A 
commitmen

t to all 
Professional 

Values 

IV. Successful 
engagement in 
appropriate 
teaching and 
practices 
related to 
these Areas of 
Activity 

 

V. Successful 
incorporation 
of subject and 

pedagogic 
research and/ 
or scholarship 

within the 
above 

activities, as 
part of an 
integrated 

approach to 
academic 
practice 

VI. Successful 
engagement in 

continuing 
professional 
development 
in relation to 

teaching, 
learning, 

assessment, 
scholarship 

and, as 
appropriate, 

related 
academic or 
professional 

practices 

VII Successful 
co-ordination, 

support, 
supervision, 

management 
and/ or 

mentoring of 
others 

(whether 
individuals 

and/or teams) 
in relation to 
teaching and 

learning 
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Professional Journey 3 2,
3 

1 2 2,3 2 (K1: K2: 
K4), 3 (K5) 4 
(K6) 

2 (V2: V3; 
V4), 3 (V1; 
V3),  

2, 3 2 2, 3 3, 4 

Reflective account 5,6 5,
6 

6, 7 7, 8 5, 6, 7, 8 5 (K1; K2; 
K4) 

5 (V2; V4), 6 
(V2; V4) , 7 
(V2), V3), 8 
(V1, V3) 10 
(V2; V3; V4)  

6 6, 8 7,8, 9, 10 8 

Case study 1: Technology 
enabled academic practice 

12 12  13, 
14 

12, 14 12 (K1; K2) 
14 (K5) 16 
(K4)  

12 (V3) 14 
(V2) 15 (V3) 

12, 14 15 15 12, 14, 15 

Case study 2: Games based 
learning 

17, 
21 

17 
21 

 17, 
20, 
22 

17 17 (K1; K2; 
K3; K6) 18 
(K2; K5) 19 
(K2; K3) 20 
(K2) 21 (K2; 
K3; K5)  

17 (V2; V4), 
18 (V2; V3; 
V4), 19 (V2; 
V3), 20 
(VV3; V4) 21 
(V1; V2; V4), 
22 (V2; V3; 
V4) 

17, 21 17, 19, 20 20 22 



 
 

26 

CPD Action Plan 
Objective/Theme Activity to be undertaken, 

rationale and link to UKPSF 
Timing and resources 

 
Extensive review and 
updating of EDM116 
(Technology Enabled 

Academic Practice) as part 
of the HEA reaccreditation 

process to ensure the 
module remains cutting 
edge and innovative in 
content and delivery. 

 
Until reaccreditation the 
module amendments can 
only be minor, however in 

2021 I will undertake a 
more extensive review of 

the content and delivery in 
line with similar technology 

modules taught in other 
universities (A1; K1; K2; V4)  

 
Preparatory work will be 

undertaken in 2020 with a 
view to updating the 

module by 2021. This will 
include research, 

benchmarking, visits to 
other institutions and 

liaison with other 
educational developers. 

Continue to research staff 
experiences of educational 

technologies, digital 
literacies and open practice 

with the aim to develop 
good practice to support 
staff at City, University of 
London and more widely. 

Continue data collection 
and analysis using Nvivo for 

research and identify 
suitable peer reviewed 
publication. Publish an 

academic paper in a peer 
reviewed academic journal 

in the educational 
development field (A5, V3) 

This is ongoing research. I 
have started using Nvivo 
and will continue to learn 

more about this software in 
the academic year 2019-20 

to complete the data 
analysis.  

Develop my understanding 
of the role of educational 
developers more deeply 

Attend further Staff and 
Educational Developers 

Association (SEDA) events 
and seek to obtain 
Fellowship / Senior 
Fellowship of SEDA 

 (A5) 

Funding to attend INTED 
has been agreed in March 

2020. Academic year 2020-
21 

Develop my leadership, 
mentoring and coaching 

skills to support colleagues 
on the MA in Academic 

Practice and in LEaD more 
broadly. 

 
 

Investigate the Leadership 
module at City or 

equivalent qualification 
with an external body (e.g. 

Advance HE) (A5; V4) 
 

Academic year 2021-2022 

 
 

 
 


